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Individual Education Plan (IEP)
for children eligible for
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Page 1 IEP Cover Page

Individualized Education Program (1EP)

School District: Annual Meeting Date:

IEP Case Manager: Next Annual Review Date:

Next 3-year Re-evaluation Date: Effective date of Revision :

Child's Name: Date of Birth:

Disability Category: Child Count ID #:

School or Program: Grade Assigned:

Parent/Guardian: Telephone #:

Address:

Initiation and Duration of the IEP: Initiation and Duration of Extended Year Services:

/ / to / /




Page 1 IEP Cover Page

IEP Team Members

Printed Name/Position/Agency  (check box if in attendance)

Name:

Parent(s)/Guardian/Educational Surrogate (circle one)

Name:

Child (when appropriate)

Name:

Local Education Agency (LEA) Representative

Name:

Special Education Teacher or Service Provider

Name:

Early Childhood Education Teacher

Name

Individual who can interpret the instructional
implications of evaluation results

Name

Other:

Others with knowledge of the child*

Position/Agency/Community-based Childcare Setting

Name:

Name:

Name:

*With parental consent, include individuals from CIS/Early Intervention if child is transitioning from El services to EEE at age 3




Transition from Part C to Part B Data Collection

Only complete this section for children who have received Part C CIS/E| services and are eligible for Part B EEE services at age 3

Date written notification from Part C |  Transition Meetmgj Held Late Referral Notlfécatlon Date IEP was Parental consent was
(CIS/Elwas received in district | >90dayspriorto3"B-day | <30 days priorto 3" B-day developed received (Form 6)
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Integration

« Not just about creating a more seamless
process...not just details and how

BIG

trying to accomplish

 Critical to the picture of what we are all

Early Childhood Outcomes Center
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Provides a better understanding of the child’s functional
skills and abilities across settings

Provides a better understanding of the child’s functional
limitations and need for assistive technology

Limits teams from suggesting the next test item as
outcomes/interventions

Helps the family know what is expected at that age and
where the child is at now

Focuses the conversation on functional skills not isolated
skills




Ultimate Goals for ECSE

For children:

“To enable young children to be active and
successful participants during the early

childhood years and in the future in a
variety of settings — in their homes with
their families, in child care, preschool or
school programs, and in the community.”

Based on the ECO stakeholder process when identifying 3 functional outcomes

Early Childhood Outcomes Center



Vermont Department of Education .
Essential Early Education

IEP ~ Ages 3 through 5

Individualized Education Program
Present Levels of Educational and Functional Performance

Child’s Name: eeting Date:

This section should provide a concise overview of the child’s current skills and serve as the basis of the child’s program
planning and delivery for the upcoming year. Describe the child’s present levels of development across each global
outcome area including functional performar bilities, acquired skills and strengths relative to the Vermont Early Learning
Standards and/or developmentally appropriate expectations. As appropriate, address the following areas:

Briefly describe the child, lus/her interests, and how the child's developmental delay or medical condition affects lu

ess to and participation in age appropniate activities Abi I it i es & inte rests

Medical History

Child STRENGTHS: Consider child’s stre
A. Social emotional skills and relationship:
B. Acquisition and use of knowledge and skills: st re n g t h s
C. Taking action to meet needs:
rly childhood outcome (ECQ) areas:

ocial emotional Y ship:
cern, has a functional behav: ont been considered and fod? cO n ce r n s

Acquisition and use of knowledge and skills:

Taking action to meet needs:

onal skills and relationship:
icern, is an FBA infervention plan need. N eeds & s u p po rts

B. Acquisition and use of knowledge and skills:
C. Taking acfion to meet needs:

hool district p

e b e M Other Considerations

ECO Culminating
Statements ABC




Page 2 Present Levels

Individualized Education Program
Present Levels of Educational and Functional Performance

Child’s Name: IEP Meeting Date:

Thus section should provide a concise overview of the child’s current skills and serve as the basis of the child’s program
planning and service delivery for the upcoming year. Describe the child’s present levels of development across each global
outcome area including functional performance, abilities. acquired skills and strengths relative to the Vermont Early Learning
Standards and/or developmentally appropriate expectations. As appropriate, address the following areas:

Briefly describe the child, his'her interests, and how the child's developmental delay or medical condition affects his/her
access to and participation in age appropriate activities.

MEDICAL History: (physical, hearing, vision, CDC report, etc.) Briefly describe how the child’s disability or medical condition affects
his/her access to and participation in age appropriate activities.




Page 2 Present Levels
Strengths

Child STRENGTHS: Consider child s sivengths across the three early childhood outcome (ECO) areas:

A. Social emotional skills and relationship:

B. Acquisition and use of knowledge and skills:

C. Taking action to meet needs:

¢
(&)\ \)\\)\



Page 2 Present Levels
Concerns

Child CONCERNS: Consider child's concems across the thres early childhood outcome (ECO) areas:

A. Social emotional skills and relationship:
If behavior is a concem, has a functional behavior assessment been considered and/or conducted?*

B. Acquisition and use of knowledge and skills:

C. Taking action to meet needs:

)\3’\
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Page 2 Present Levels
Needs

Child NEEDS: {consider and prioritize the necessary supports in order for the child to access and participate in age appropriate activities withina
regular early childhood sefting with his'her same-age peers and/or within their home environment )

A. Social emotional skills and relationship:
If behavior is a concern, is an FBA intervention plan needed”*

B. Acquisition and use of knowledge and skills:

C. Taking action to meet needs:

&ﬁ )WB



Page 2 Present Levels
Other Considerations

OTHER CONSIDERATIONS: (safetyhealth; school district parterships with community-based early childhood programs (4ct 62); fimctional

behavior assessment (FBAJ*; private early chil dhood programs; home-visiting; community-based child and family resources (Children’s Integrated Services;,

transportation; disability awareness, avoc acy needs, efc)

ot/

f>



Page 2 Present Levels
ECO Culminating Statements

Early Childhood Outcomes Considering the child strengths, concerns and needs complete an ECO culminating statement for each of the
three Early Childhood Cutcome areas. ECO reporting is required upon entry and exit of EEE services.

L |
ECO A. Social-emotional skills and relationships: || ECO B. Acquisition & use of kmowledge and skills: [¥| ECO C. Take action to meet needs:

25
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Page 2

ECO Drop Down ‘Culminating Statements’

Early Childhood Outcomes: Considering the child strengths, concerns and nesds complete an ECO culmingting statement for each of the three Early Childhood

Cwitcome aregs. EOO reporting is required wupon entry and exit of EEE services.

ECO A. Social-=motional skills and relationships: E

ECO B. Acgquisition & use of knowledge and ﬂh:@

EmLTanactinntnmnetmﬂt:E

ECO Culminating DROP DOWHN [Wstatements

Positive Social Emotional Skills

Relative to same age peers [child):

Acquiring and Using
Knowledge and Skills

Relative to same age peers (child):

Taking Appropriate Actions
to Meet Needs

Relative to same age peers (child):

demonstrates age expected skills, with no
CONCEMMS.

demonstrates age expected skills, with no
CONCETS.

demonstrates age expected skills, with no
COMNCEIMS.

demonstrates age expected skills, howewver
we have some minor concems

demonstrates age expected skills, however
we hawve some minor Concerns

demonstrates age expected skills, however
we have s0me minger Cconcerns

demonstrates many age expected skills, but
does not have all age expected skills. Might
be described like that of a slightly younger
child.

demonstrates many 2ge expected skills, but
does not have all age expected skills. Might
be described like that of a slightly younger
child.

demonstrates many age expected skills, but
does not have all age expected skills. Might
be described like that of a slightly younger
child.

demonstrates occasional use of some age
expected skills, but more of the skills are not
age appropriate. Might be described like that
of a younger child.

demonstrates occasional use of some age
expected skills, but more of the =kills are
not age appropriate. Might be described
like that of a younger child.

demonstrates aoccasional use of some age
expected skills, but more of the skills are
not age appropriate. Might be described
ike that of a younger child.

iz not demonstrating age expected skills for
this age but uses immediate foundationa
zkills that are necessary to build upon to
achieve age appropriate skills

is not demonstrating age expected skills for
this age but uses immediate foundational
skills that are necessary to build upon to
achieve age appropriate skills

is not demonstrating age expected skills for
this age but has immediate foundationa
skills that are necessary to build upon to
achieve age appropriate skills

iz not demonstrating age expected skills but
has a greater mix of earlier skills. Just
beginning to show immediate foundational
skills.

is not demonstrating age expected skills
but has a greater mix of earlier skills. Just
beginning to show some immediate
foundations skills.

is not demonstrating age expected skills
but has a greater mix of earlier skills. Just
beginning to show some immediate
foundations skills.

demonstrates very early skills like that of a
rmuch youwnger child. No immediate
foundational skills.

demonstrates very early skills like that of a
much younger child. Mo immediate
foundational skills.

demonstrates very arly skills like that of a
miuch younger child. No immediate
foundational skills.




Essential Early Education
IEP ~ Ages 3 through 5

bt Department of Education

IEP for |

Describes current

s motor [ cognitive :
" : : 9
Current developmental skill le g,,,h
€p ¢

Current functional abilityv: (Consider Tw the child nses discrete skillgf 8 stated above) “ in order fo” or © so that’ it is meaningful, intentional and fimctional within the co
activities, roufines and transitions. Focus on the child s engagement, approag propriafe activifies across a variety of seftings.)

ECO outcome dropdown
bucket list( data collection)

Progress Review
1. Goal: Progress is reported as often as the school district conducts parent'teacher conferences (on at
least two occasions) or as determined necessary by the IEF team.

Short-term Objectives, Benchmarks, Evaluation Procedures and Personnel Responsible For review of this outcome/goal and progress monitoring data,
we, the team, have evidence that demonstrates the:

Child’s skills in this area are not evidenced.

os skills are emerging but inconsistently
Pnstrated.
's skills are progressing and being
ined across some
adults/peers/materials

Comments:

Form 3: VT DOE EEE IEP May 21, 2012




Page 4 ECO Goals/Obj

Essential Early Education
IEP ~ Ages 3 through 5

Vermont Department of Education

IEP for IEP Meeting Date:

Global Outcome Area: @ Vermont Early Learning Standards: @

Please check one or more of the domain areas that vou are addressing within this outcome area:
O social/emotional U adaptive [ communication [ fine/gross motor U cognitive skills

Current developmental skill level:

Current functional ability: (Consider how the child uses discrete skills (as stated abave) * in order to” or * so that' it is memningful, mtentional and fimctional within the context of everyday
activities, routines and transitions. Focus on the child's engagement, approaches to leaming and independence in developmentally appropriate activities across a variety of settings.)




Page 3 ECO Goals/Obj

1. Goal:

Short-term Objectives, Benchmarks, Evaluation Procedures and Personnel Responsible

a)




Page 3 Progress Review

#
Progress Review
Progress is reported as often as the school district conducis parent'teacher conferences (on at
least two occasions) or as determined necessary by the IEP team.

For review of this outcome/goal and progress monitoring data,
we, the team, have evidence that demonstrates the:

Feview 1 LBTIET Ty Feview 4

Child*s skalls in this area are not evidenced.

Child’s skills are emerging but inconsistently

demonstrated.

Child’s skills are progressing and being

maintained across some

settings/adults/peers/materials

The child has mastered this outcome's

across multiple settings/adults/peers/materials
Comments:




Page 4 Service Page
Special Education Services

Verment Department of Education Ezsential Early Education
IEP ~ Apges 3 through 5

Individualized Education Program
Special Education Services, Related Services, Consent to Bill Medicaid

Child’s Name: IEP Meeting Date: /

The IEF team determines the special education, related services, snd supplementary aids and services based on peer reviewed research, to the
extent practcal, that are needed for the child to receive FAPE.

Imat End Group

?-‘F'Hii'l Edu”'i'_:’n Eerﬁrea ) Date Date Freq | Time Location Provider Size
{Specify ECO area & specific developmeniai
damaingt) being addrersed)

Samice: A serwer i, Cane M anemenes, specsaioed
ko, spvechhorsops theregry; 12 awpport, wic |

ECO [§]
Developmental D-l:nma.iJ:uEI

Service: Caze Management

ECO [7]

Developmental D-nmaanI

Servica:

ECO [F]

Developmental D-nma.in@

Service:




Page 4 Service Page
Related Services

End l:,ruup
Related Services Dm Date Fre Time Location Provider Size

ECO [V
Developmental D-:nmau:a
Sarvics:

Developmental Dnmau:@
Service:




Page 4 Service Page
Extended School Year Services

Extended School Year Services ] Location Provider

ECO[¥]
Developmental D-:-mau:@

Sarvice:

ECO[¥]
Developmental D-:-mau:@

Sarvice:

ECO[d]
Developmental D-:-mau:ﬁ

Sarvice:

Parental Consent to Bill Medicaid

As the parent/guardian, I give permission [J or do not give permission [ to the school district to bill Medicaid for the eligible
services listed above. This permission also allows the release of necessary special educaton records to a physician or purse
practiboner in order for him'her to reach a determmination that the services are medically necessary; as well as to indinaduals
within the Department of Education and the Agency of Human Services charged with processing Medicaid bills for those
services above that are considered medical services under Vermont Medicaid rules. I understand that 1f I refuse to consent, my
refusal will not affect the school distnet’s responsibihity to provide these services to my child at no cost to me. I understand that
I mav revoke this consent at any fime and, 1f I revoke thas consent, 1t will apply to billimg for sernces from that date forward.




ential Early Education

Student Name: IEP Meeting Date:

N An explanation of the extent, if any, to which the preschooler will not participate with children without
If c h I Id d oe s n ot disabilities in a regular early childhood setting and in age appropriate activities.
t e o t )| Description of the student/child’s educational environment/placement:

The general characteristics of the child’s early childhood education environment/placement (age

d program less than 10 hours per week
cial education serv in the regular early

ECE environment S vt i, ep——. b

es special education services in:

Accommodations, Modifications, and/or Supplementary Aids

Identify environmental accommodations, curriculun modifications, supplementary aids etc. that will
support the child’s access to and participation in a regular early childhood setting.

for child

Program Modifications/Supports for the Child, Preschool Personnel and
Parents as well as Other Options Considered by the IEP Team

Identify the program modifications or supports that will be provided for preschool personnel and parents to
implement the TEP:

Supports

—
for ECE staff and parents

Form 5: VT DOE EEE IEP September 2



Page 6 LRE Environment

Essential Early Education
IEP ~ Ages 3 through 5

Individualized Education Program
Early Childhood Educational Environment/Placement

Child’s Name: IEP Meeting Date: /| |

Describe the child’s early childhood educational environment/placement:

An explanation of the extent, if any, to which the preschooler will not participate with same age peers in a
regular early childhood setting:

A9

&



Page 6 LRE Environment

The general characteristics of the child’s early childhood education environment/placement (ages 3-5):

[] Child is attending a regular early childhood program 10 or more hours per week.
o and receives at least 50% of their special education services in the regular early childhood program
0 and receives at least 50% of their special education services in some other location

[ ] Child is attending a regular early childhood program less than 10 hours per week
0 and receives at least 50% of their special education services in the regular early childhood program
0 and receives at least 50% of their special education services in some other location

[ ] Child is not attending a regular early childhood program and receives special education services in:
O a separate special class
O a separate school
O a residential facility
0 their home
0 the service provider’s location or another location

OLD

D))



Page 6 Accommodations

Accommodations, Modifications, Assistive Technology and/or Supplementary Aids

Identify environmental accommodations, curriculum modifications, supplementary aids, assistive technology etc.
that will support the child’s access to and participation in a regular early childhood setting and/or in age appropriate
activities.

(\ﬂ Q@



Page 6 Program Supports

Program Modifications/Supports for the Child, Preschool Personnel and
Parents as well as Other Options Considered by the IEP Team

Identify the program modifications, supports and training that will be provided for preschool personnel and family
to implement the IEP:

(\)\W j’\



Smmirkl mere e sl i

Early Childbesd Omicomes and PreE (Act 6I) Amemment
Diara Colleonon azd Eepordos

Lol 's Mammar

ipleee cliack iy

LEF Meciing Duie:

Prek Dl & Acvecsinosesd and Eacly Chilidlsvod (adosm i Regsortang

woale b & b

D Fer VT D npewteyg prepeas, e O e bas
dmETered tue che chakd s samesl peogman el e aesas]
mry S TR e vt rameencd [re K amsamrna
TRALEECHLI]

D Fer WT DM nperteg prepeass, e [ s bas
chrsrE rded el i chilE  ewes e will b dss e
IR T ATEIE AT r e 4 anela
Tyl cprserel |eseenes (AT T oo pd ey M-
tmsed Aossmrrar: T TFILE B dossreane, vaksner ars
Fregrareneyy Svoee | A1), &

Earfy Childbesd (heicomis Esir,

Exil smil Priseriss [aia Colleiisn

[heimme 4rea

aewal

Fauy | ool
. i

Ervles

. Pasiten Socisl Emotioas] Sl

kmawledpgs fukills

. Aoguibsition and us o nEw

laking scifon Lo mael needs

(Mame)] Outcome Progress Summary

{qm ] ] FOC

LeRtE B gty n it SE]

H frery
e 1
ol e 3
& Eale




Page 7 PreK Assessment

Early Childhood Outcomes and PreK (Act 62) Assessment
Data Collection and Reporting

Child’s Name:

IEP Meeting Date:

PreK (Act 62) Assessment and Early Childhood Outcomes Reporting

(please check appro

priate box or boxes)

[ ] For VT DOE reporting purposes, the IEP team has
determined that the child’s annual progress will be assessed
using the GOLD (required statewide PreK assessment
measurement)

[ ] For VT DOE reporting purposes, the IEP team has
determined that the child’s annual progress will be assessed
using an alternative assessment measure e.g., Battelle
Developmental Inventory (BDI); Trans-disciplinary Play-
based Assessment (TPBA); Assessment, Evaluation and
Programming System (AEPS), etc.




Page 7 ECO Progress

Early Childhood Outcomes Entry, Exit and Progress Data Collection

Outcome Area Entry Annual | Annual Ex|t Progress
Review | Review at EXIt7
*
EEE Ent a. Positive Social Emotional Skills
Date:

b. Acquisition and use of new
knowledge/skills

c. Taking action to meet needs

*EEE Exit
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ECO Progress Graph

's Outcome Progress Summary

M Entry
Myear1
Myear 2

M Exit




New IEP form for EEE
Timeline to put in place

1. Schools begin use of new EEE IEP beginning 2012-
2013
* New students- new IEP
* Current students- begin use of IEP on annual review

2. Training and technical assistance on new EEE/IEP
beginning August 2012

* Regional IEP Clinics scheduled
e E-learning module posted on DOE website at

2525



